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ABSTRACT 
The study aimed at identifying the school-based issues that influence competency-based 

curriculum’s implementation in public primary schools of North Eastern Kenya. The issues 

examined in the study were: professional development of instructors, teaching aids, supervision 

and monitoring, and the perception of teachers on competency-based curriculum implementation. 

Being secondary research, the researcher uses sampling methods relevant to secondary research 

techniques. The writer reviewed past research done on the topic which encompassed a diverse 

group of educational stakeholders varying in age, academic qualification, and professional 

advancement. The sample size included 14 headteachers, 100 teachers, 1 education officer, and 2 

Quality assurance officers. The respondents were chosen using stratified, simple random, and 

purposive sampling procedures. Data was collected using Questionnaires and interviews, which 

were then, evaluated using qualitative and quantitative methodologies. The findings were 

presented using descriptive statistics using tables and graphs. According to the survey's findings, 

68 percent of instructors in public pre-primary schools did not receive CBC implementation 

training. The studies also found that instructional tools such as audio-visual and ICT equipment 

were in short supply, although textbooks were plentiful. Based on the findings, quality assurance 

officers inspect pre-primary schools in Garissa sub-county every month. Furthermore, the study 

discovered that 57 percent of pre-primary instructors were in favor of implementing competency-

based curricula. According to the data, the majority of public pre-primary teachers was female 

and had adequate academic qualifications, but few had significant teaching experience. The 

majority of pre-primary teachers, male and female, had not completed any specific training that 

would have given them more authority. Except for ICT and audio-visual technology, the survey 

revealed that most teaching and learning resources were appropriately available in pre-primary 

schools. According to the findings of the study, the ministry of education should offer additional 

teaching aids, such as ICT equipment, in public elementary schools to ensure that the 

competency-based curriculum is implemented properly. Pre-primary teachers should also get 

training and capacity-building efforts to improve their awareness of information and 

communication technology. 
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CHAPTER 1 

INSTITUTIONAL-BASED FACTORS AFFECTING EFFECTIVE EXECUTION OF 

THE COMPETENCY-BASED CURRICULUM IN PRIMARY SCHOOLS OF 

NORTHEASTERN KENYA 

1.1 Background of the study 

Education is essential to any nation's economic survival, thus it must evolve constantly to keep 

up with the changing globe, Breen (2014). Technology and globalization, as well as shifting 

societal concerns about acquiring 21st-century skills, have an impact on classroom teaching and 

learning, necessitating the need to ensure that everyone gets new abilities for their personal and 

societal development. Pamia (2017). Kenya's commitment to providing high-quality education is 

demonstrated by the efforts of previous commissions, task forces, and working groups, as well as 

the task force's report on the realignment of the field of education to the Constitution of Kenya, 

2010 and Vision 2030. Since independence, several education reforms have been implemented to 

meet the challenges that the educational system faces and to keep up with the ever-changing 

globe. This ensures that the knowledge given is relevant and effective in responding to current 

and emerging trends, as well as quickly resolving global challenges. 

When missionaries first arrived in Kenya, just the most basic skills in reading, writing, and 

arithmetic were taught in order for Kenyans to read the Bible and propagate Christianity, 

according to Urch (1971). Basic technical skills were also taught to them so that they might work 

for the white settlers.   The British, on the other hand, were given university education, which 

incensed Kenyans, who went on to fight for equal educational opportunities. 

 According to Tafuta Kenya (2021), several educational changes have occurred since liberation, 

including the Ominde Commission of 1964, the first post-independence commission, which 

suggested improving the educational system to make it more responsive to the country's needs at 

the time. The commission argued for an educational system that would foster national unity 

while simultaneously providing enough human capital to propel the country forward. 
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The 1976 Gachathi study focused on revisiting Kenya's educational policies and goals in light of 

national unity and the Kenyan people's economic, social, and cultural ambitions.  

The 1981 Mackay report aimed to develop self-reliance, improve educational access, facilitate 

physical maturation, and prepare students for secondary school and the job. It also aimed to 

encourage people to undertake technical and vocational training. The 8-4-4 education system 

was established as a result of this report, as was the withdrawal of advanced A-level coursework 

from secondary schools and the expansion of higher education institutions, including the 

founding of a second university in the country, Moi University, Muriuki (2021). 

The 1988 Kamunge study sought to improve education financing, quality, and relevance. As a 

result, the government, parents, and communities agreed to split the costs. The Koech study, 

published in 1999, argued for a comprehensive, high-quality education and training system. The 

government did not adopt the study due to its budgetary implications, although recommendations 

such as curriculum rationalization were embraced and implemented. 

Muriuki (2021) goes on to say that based on the outcomes of these papers and other research, a 

fundamental curricular framework was created. Because the 8-4-4 system lacked legislation and 

resources to support the development of innovation, technology, and science, the framework 

emphasizes their significance. In 2009, KICD conducted a curriculum evaluation of the primary 

and secondary school curriculum, finding flaws in the achievement of national educational goals, 

curriculum goals, instructional leadership ability, evaluation, and organizational infrastructure 

that supports instructional process. The curriculum's content and implementation were mostly 

academic and exam-oriented. In addition to the overburdening of the curriculum, numerous 

schools experienced challenges such as inadequate equipment and a shortage of qualified 

teachers to promote the development of practical skills. Learners' literacy and numeracy abilities 

were not effectively reinforced.  

These shortcomings prompted the formation of a new task force in 2013, chaired by Professor 

Odhiambo, tasked with performing an assessment of Kenya's educational standing in light of 

Kenya's Vision 2030, and they made many suggestions, including:  
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 Fundamentally changing the education field to provide for the holistic and integrated 

advancement of each learner’s ability while also producing mentally, spiritually, and 

physically healthy citizens. 

 Development of a national learning assessment methodology. 

 The creation of a competency-based curriculum. 

 Guaranteeing the introduction and integration of national ideas and national unity within 

the curriculum. 

 Recognizing and supporting learners' skills early in their education. (Tafuta Kenya, 

2021). 

This allowed for a change in the curriculum design. The CBC has been proposed to meet the 

demands of a dynamic world. It is a sensible approach to education since it focuses on an 

individual's talents and the assessment of skill mastery for a person's adept functioning in any 

given society. According Muriuki (2021) quoting Wolf (2001), Educational objectives are 

measured in terms of descriptive skills, behavior, and knowledge among pupils. Such measurable 

objectives must be met at every step of a student's education. 
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1.2 Statement of the problem 

CBC has had significant implementation challenges since its trial stage. Teachers, parents, 

school administrators, and the Ministry of Education have all noted flaws in the curriculum's 

content and structure at some point. According to studies, the general public has yet to fully 

accept the curriculum transition, posing a significant impediment to its implementation. The 

schools appear to be unprepared to implement the new curriculum. Although it is now in place at 

the primary level, higher-level planning is still lacking. The proposed study attempts to identify 

and suggest solutions to the school-based difficulties that elementary schools in North Eastern 

Kenya confront.  

The level of acceptance of the CBC by teachers, pupils, and the community was judged to be 

undeniable in a research done by UNESCO among selected counties within the Mount Kenya 

Region. Given the teachers' feedback, success was indeed reported in that county. Nonetheless, 

given the testimonies of Teacher Unions, Head-Teachers Associations, and, to some extent, 

public opinion, implementation has faced a variety of obstacles in some counties. As a result, the 

local school setting has faced various problems since the start of CBC implementation in 2019. 

Though the 8.4.4 curriculum had its share of issues, the new curriculum may face similar 

challenges, necessitating the proposed study's investigation into the factors that affect the CBC's 

execution in North Eastern Kenya's primary schools. 

Though the primary research was conducted at the pre-school level where the curriculum 

implementation began, the problems it faces are seen to be similar even at the primary school 

level, Muriuki (2021). 

1.3 Purpose of the study 

The goal of the research is to identify the factors that determine how the CBC is implemented in 

elementary schools in Kenya's northeastern region. 

1.4 Objectives of the study 

 To look at the personnel issues that are affecting the use of CBC in primary schools. 

  To identify the pedagogical resource constraints that are preventing CBC 

implementation in elementary schools. 



5 
 

 

1.5  To investigate the assessment issues influencing CBC implementation in primary schools. 

Research questions 

RQ1. How does teacher professional development affect competency-based curriculum 

implementation in government pre-schools in North Eastern Kenya? 

RQ2. How do instructional materials influence competency-based curriculum implementation in 

government pre-schools in North Eastern Kenya? 

RQ3. How do monitoring and supervision affect CBC implementation in pre-schools of North 

Eastern Kenya? 

RQ4. How does the teacher's attitude affect the implementation of the competency-based 

curriculum in public preschools in North Eastern Kenya? 

1.6 Significance of the study 

The findings of the study will aid academic stakeholders in Kenya in recognizing lnstitutional-

related determinants that affect CBC implementation in schools. The findings may also assist 

curriculum designers and operators by providing suggestions for the design and execution of 

proper planning for better CBC execution, as well as indicating additional areas of CBC 

implementation that deserve further investigation. 

1.7 Limitations of the study 

These are the challenges that the researcher might face while doing the study over which he/she 

has little or no control (Matula, et al, 2018). The examination of institutional issues will not be 

expanded beyond the primary level because CBC is relatively new in the education system. This 

offers the researcher the option of examining the primary school level where the curriculum is 

already being implemented. Furthermore, because North Eastern Kenya is a semi-arid region, the 

institutional elements be inapplicable in other parts of the country. 

1.8 Delimitations of the study 

Delimitation is the process of determining and specifying what the study will contain and 

exclude to aid readers' comprehension (Matula, et al, 2018). The primary research is conducted 

in Garrisa Sub County.  All school heads of government pre-schools, instructors, quality 
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assurance officers, and education officers participating in the execution of the competency-based 

curriculum will be targeted. 

 Although many factors influence CBC implementation, such as the leadership style of the 

principal, teachers' pedagogical methods, and computer literacy, this study focuses on teachers' 

professional development, instructional materials, monitoring and supervision, and teachers' 

viewpoints concerning the Competency-based curriculum. 

1.9 Assumptions of the study 

The study relied on the assumptions that : 

i. Competency-based curriculum is being implemented in all public pre-schools in North Eastern 

Kenya. 

ii. Respondents will offer reliable feedback. 
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1.10 Definition of important terms 

Curriculum - this is the content matter taught in schools 

Competency: A strategy or program of all experiences that the learner encounters as offered by 

the school is referred to as competency. 

Competency-based curriculum: A curriculum that emphasizes the application of skills rather than 

topic information and memorization. 

Pre-primary: This is the first stage of introducing children as young as 4-6 years old to a school-

like setting and adopting a competency-based curriculum. 

Implementation: The stage at which the curriculum and teaching/learning tools are used by the 

target groups, which are usually teachers and students. 

Teacher perceptions: This refers to the teachers' feelings, attitudes, and comprehension of the 

CBC implementation. 
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1.11 Study’s organization 

The first chapter covers the study backdrop, the problem statement, purpose of the research, the 

objectives of the study, the research questions, the study constraints and delimitations, the study 

assumption, the definition of significant terminology, and the structure. 

Chapter two offers an evaluation of previous literature on the topic under inquiry, including 

teacher professional development, supervision and monitoring, instructional material availability, 

and teachers' attitudes and the effect that they have on effective implementation of CBC. The 

theoretical and conceptual frame works are also included.  

The research methodology is covered in the third chapter. The methodological approach and 

design, research questions, ethical considerations, population sample and size, sampling 

techniques and procedures, the research equipment' description, the study's validity and 

reliability, data collection protocols, and analytic techniques. 

The outcomes of the obtained data are examined and displayed in graphs and tables in the fourth 

chapter. These findings are then analyzed and discussed in depth. The fifth and last chapter of the 

study contains a summary of the primary findings, theoretical and methodological contributions, 

study strengths and limits, and suggestion for future studies. 
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CHAPTER 2 

 REVIEW OF LITERATURE 

2.0 Introduction 

This chapter contains an analysis of relevant literature from past studies on the subject. The 

following topics will be discussed: CBC concept, training of teachers, supervision, and 

monitoring, teacher perceptions toward CBC and a literature review summary.  

2.1 Concept of competency-based curriculum 

Savage (1993) defines CBC as a realistic approach to education since it emphasizes the 

development of life skills and measures mastery of those skills, which are required for an 

individual to function effectively in a particular society. In Mosha (2012), the CBC aims to 

improve students' knowledge, study, and interaction skills in a multicultural setting. Rutayuga 

(2010) further states that such a shift from evaluating a certain set of learning content to 

examining each learning outcome has positive educational implications. 

 CBC focuses on the multifaceted repercussions of the learning process rather than what the 

learner obtains from traditionally designated disciplines (i.e. the knowledge that the learner 

applies). It is a program that focuses on skills and attitudes. A learner-centered curriculum 

adjusts to changing demands of students, teachers, and society. This means that learning 

activities and learning settings are chosen so that learners can acquire knowledge, skills, and 

attitudes and apply them to real-life situations, Abdullahi (2019). 

Every student should have attained the following competencies by the end of the period of 

studies, according to the developers of the competency-based curriculum: 

Effective communication 

Problem-solving and critical thinking 

Creativity and imagination 

Citizenship 
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Self-efficacy 

Literacy in the digital age 

The competency-based curriculum (CBC) is separated into these levels of learning: 

Early Childhood Education 

Pre-Primary 

Lower Primary 

Middle School Education 

Lower Secondary 

Senior School Education 

Education at the university 

The following make CBC unique from prior curriculums. 

The term "class" has been replaced by the term "grade." 

Only two levels of ECD exist (Pre-Primary 1 and 2), referred to as PP1 and PP2. 

Subject areas have been renamed to learning areas. 

Strands /sub-strands have replaced topics/sub-topics. 

The term "learning outcomes" has taken the place of "lesson objectives." 

Instead of instructional aids, learning materials are used. 

      (Nyakangi, E. 2022) 
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2.2 Teachers' professional development 

Mizel (2010) defines professional development as "a wide range of educational options related to 

one's work." People in a variety of professions and industries, including doctors, lawyers, 

educators, accountants, engineers, and others, obtain and apply new knowledge as well as 

abilities that will help them perform better on the job by participating in professional 

development. Members of numerous fields are required by their professions to participate in 

approved continuing education, and in some circumstances, it is a requirement of keeping their 

jobs. Professionals frequently go out of their way to find new information. 

The nature of the teacher in terms of the skill set he/ she possesses enhances school 

effectiveness. A teacher who is well informed of the demands of the learner can accomplish 

better learner achievement. According to a study by (UWEZO, 2014), the ability of a preschool 

teacher to utilize the CBC in teaching and learning has a significant impact on the success of 

curriculum implementation. 

Schools and school districts use career development to guarantee that teachers continue to 

enhance their abilities across their careers. Professional development that is most effective 

involves groups of teachers focused on the needs of their pupils. They collaborate to learn and 

solve difficulties in order for all students to succeed. School systems use a range of timetables to 

provide for this collaborative learning and work time for teachers. When professional 

development time is well employed and parents receive reports on student growth, they realize 

that the advantages to teachers and their students far outweigh the scheduling inconvenience. 

Legislators, local leaders, and parents all have a responsibility in ensuring that educators in their 

schools participate in continual professional development and put what they've learned into 

practice to increase student accomplishment. Learning ahead is a defined concept and set of 

standards for evaluating the effectiveness of school-based professional development. 

Governments, parents, and the general public may all assist to ensure that every child in their 

community has a positive educational experience by lobbying for educator professional learning 

that meets these needs, Bhandari (2020). 
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Furthermore, teachers must have critical knowledge, skills, and abilities to connect with all 

pupils, as well as the capacity to set achievable standards and select instructional resources that 

may accommodate students of various levels. This encourages them to master skills that will be 

useful in their future lives. 

According to Peterson and Peterson (2006), the evaluation process is vital for determining how 

effective a teacher is; this has the potential to increase a teacher's value, hence enhancing his or 

her professional development for better future results. TSC coordinates the quality assurance 

function in Kenya, which guarantees that excellent instruction is followed in schools. Teachers 

have now been asked to master the material they teach. Furthermore, teachers' professionalism 

was found to be dependent on their professional skills and the development of values (KICD, 

2016). 

2.3 Attitude of teachers towards CBC  

Instructors, according to Porter (2015), have a critical role in influencing the extent to which 

curriculum policies are implemented in schools. As a result, their attitude toward the program is 

critical to its success. According to Luhambati (2013), when Tanzania's secondary school 

curriculum was revised, several teachers described the texts as unnecessary, difficult, and 

impracticable. According to Kaniuka (2012), curricular reforms that included teachers in the 

decision-making process demonstrated the need to develop teachers' capacity and preparation in 

order to improve student accomplishment. 

 Eggen and Sahak (2001) say that teachers' attitudes are critical for effective teaching and have 

an impact on student achievement. As a result, instructors make instructional judgments mostly 

based on their attitudes and views about their positions in school. According to McMillan (2000), 

instructors must be qualified to conduct assessments on student learning. This is because teachers 

who have a good understanding of assessment can successfully incorporate it into their 

classroom instruction. They were also able to improve their students' abilities by applying 

effective teaching methods. In order to implement the competency-based curriculum, 

technology, particularly ICT, is critical. 
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2.4 Supervision and monitoring of teachers 

According to Bansal (2011), monitoring is the process through which task for organizations 

ensure that objectives correspond to those that were planned and intended. It's used to get things 

done according to the original plans, programs, and timelines. It is a systematic attempt to 

compare performance to specified objectives and standards in order to determine whether or not 

progress is being made in the proper direction. It also entails taking remedial action in the event 

of delays, predicting issues before they arise, and making on-the-fly changes to keep the program 

on track. 

According to Muoka (2007), supervision is defined as "leadership and attainment of specified 

goals," which includes goal development, career advancement, and instructional development, as 

well as the selection and revision of educational objectives through the use of teaching aids and 

institutional assessment. The headteacher must ensure that the educational objectives of their 

school and the means of achieving them are spelled out by the professional staff. 

 Headteachers who manage pre-schools, according to Javaid (2009), can play a significant role as 

role models and leaders. 

Among the elements of the monitoring process are:  

  Establishing Standards as a result of the planning process, which include goals, 

objectives, targets, and time frames. These must be pre-determined and broken down 

into physical and/or monetary ideas. 

  Developing an Effective Feedback System is critical in the monitoring process since the 

quality and consistency of the information flow has a substantial impact on the 

monitoring system's effectiveness. As a result, a solid mechanism must be established to 

allow for the free data flow, analytics, summaries, results, and other data that will form 

the basis for the frequent accessibility of big insights. Feedback can be organized in both 

an oral and a written format. Oral feedback requires frequent field excursions. 

 When major violations from established quality standards, such as timelines, 

physiological goals, or cost estimates, are identified, take corrective action. Additional 

training of volunteers and staff members, enforcing oversight, more regular visitations, 

standardizing working capital, inspiring people involved and specific populations, 



14 
 

 

engaging in more creative public participation activities, enhance the efficiency 

of instructional material, etc. are some of the possibilities. 

Surveillance and instructional support are complementary. Rather than the content of the 

curriculum or learning activities, this focuses on how teachers execute them to facilitate 

cognitive and academic growth. Students with teachers who focus on greater intellectual 

faculties, offer continuous, regular, and procedural feedback, and strive to improve learners' 

linguistic skills are more likely to succeed, Bansal (2011). 

Most headteachers in Kenya manage pre-primary schools, even though they lack training in early 

childhood education, Vihenda (2016). Through successful instruction leadership, the headteacher 

has the responsibility of selecting and producing instructional resources that assist teachers in 

better performing their jobs and improving instruction. The headteacher has the role of 

identifying and providing instructional resources that assist teachers in better doing their jobs and 

improving teaching through effective instructional leadership. 

Education changes in Kenya frequently fail to produce the anticipated results due to poor and 

insufficient oversight. As a result, the Directorate of Quality Assurance and Standards (DQAS) 

were established, which is responsible for improving the information, abilities, and mindset of 

personnel who supervise education at educational institutions Ajuoga et al (2010). Teachers who 

monitor learning in the classroom are included in this category 

2.4 Instructional Materials 

Material resources, physical facilities, and human resources are the three basic components of 

teaching and learning resources (DFID, 2007). Learning, according to Lyons et al (2012), is a 

complicated process including the interaction of learners' passion, infrastructure, teaching aids, 

teaching techniques, and curricular requirements. Because instructional resources are the basic 

tools that assist students achieve strong academic performance, their availability improves the 

effectiveness of schools. Both physical and human resources, such as teachers, should be 

accessible for instructional processes. 

Instructional materials aid to promote access and academic achievement by reducing 

absenteeism in schools that engage students in innovative, intriguing, and relevant activities. 

These resources should be available in sufficient quantity and quality in schools for an efficient 
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instructional process. Several studies have been conducted on the impact of instructional 

materials on education. Momoh (2010) examined how instructional resources affected students' 

performance on West African School Certificate Exams (WASCE). The teaching resources 

available were linked to student achievement. He came to the conclusion that physical assets 

have a significant influence on student achievement because they help students develop abstract 

entities and ideas while deterring active rote learning. 

Schools that have enough infrastructure, such as textbooks, have a better likelihood of passing 

tests than those with insufficient resources. Low performance could thus be attributed to 

insufficient teaching and learning resources and equipment. 

2.5 Summary of literature review 

The importance of shifting from a fundamental curriculum structure to a competency-based 

curriculum has been demonstrated in reviewed literature. Instead of focusing on exam passing, 

the CBC aims to capitalize on learner strengths and abilities. This will assist many students in 

realizing their goals and reaching their full potential. 

Educators' career development is also considered as important because if they are not fully 

educated with the curriculum's contents, teachers’ delivery to students would be ineffective, 

negatively harming their performance. 

Teachers must be supervised and monitored to ensure that they are properly trained, and any 

disparities must be handled swiftly to guarantee that curriculum implementation is successful. 

It is clear that teachers' attitudes toward a curriculum have a significant impact on learning 

outcomes. As a result, it is critical that teachers' input be sought and taken into account during 

the curriculum revision process. 

2.6 Theoretical framework 

The reality that knowledge is formed by one's mind and communicated through social 

interactions is one of the most important beliefs of educational philosophers.  

This investigation was based on the social interaction and learning notion, as well as the 

constructivist theoretical framework proposed by Lev Vygotsky (1934) as explained by McLeod 

(2020) which advocates for lecturers guiding students through self-discovery experiences that 



16 
 

 

result in significant learning. The concept of social learning explains how people learn from one 

another in social contexts and how educators construct active learning groups. Vygotsky looked 

into how our social conditions influence our learning. He proposed that students' interactions 

with their peers, teachers, and other activities lead to mastery. As a result, teachers can design a 

learning environment that encourages learners to interact with one another through discussion, 

hands-on activities, and remarks.  

On the other hand, constructivism philosophy is based on the premise that to own complex 

material, students must personally discover and modify it (Bartram, 2005). This viewpoint has 

significant educational consequences since it recommends a considerably more active role for 

students in their learning than is already the case in many classrooms. Constructivist tactics are 

sometimes referred to as student-centered instructions since they emphasize college students as 

active participants. 

2.7 Conceptual Framework 

The implementation of CBC is based on institutional variables such as teacher professional 

development, instructional resources, monitoring and supervision, and teachers' viewpoints, as 

shown in Figure 2.1 In-service training, educational level, and teaching experience in pre-

primary schools are all factors influencing teacher professional growth. Textbooks, teachers' 

guides, and ICT equipment are examples of instructional resources. Teachers' perspectives 

toward CBC implementation are either positive or negative. The use of quality assurance 

standards officers and headteachers to monitor and supervise the learning process is one example 

of monitoring and supervision. On the other hand, CBC implementation is dependent on how the 

components under investigation are employed in the teaching and learning process. A conceptual 

framework is a written or graphic representation of how variables should interact. The 

conceptual framework of the study shows the relationship between independent and dependent 

variables. 
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Figure 2.1 indicates the correlation between school-based factors and the implementation 

of the competency-based curriculum. 
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CHAPTER 3 

RESEARCH METHODOLOGY 

3.1 Introduction  

In this chapter the author discusses the methodology and design of the research, including; target 

population, design of the research, sample procedure, sample size, instruments used in research 

and their validity and reliability, the process of collecting and analyzing data, and ethical 

considerations. 

3.2 Significance of the study 

The findings of the study will help key players in the education field such as the Education 

ministry (MOE), the Teachers Service Commission (TSC), the Institute of Curriculum 

Development (KICD), and the teachers in identifying the institutional factors that influence the 

implementation of competency-based curriculum in schools.  Results may also aid writers of 

curricular and practitioners by shedding light into the formulation of correct planning for better 

CBC delivery, and highlighting additional areas of CBC implementation that require further 

research. 

3.3 Research Design 

Study design describes the structure, plan, or system that will be used to conduct research in 

order to find a solution to the problem under examination. This study employed a descriptive 

survey research approach. According to Abdullahi (2019), descriptive survey research tries to 

characterize what was or is in a social organization like the school, citing Abagi (1995). This 

design's methodology is predominantly qualitative, resulting in descriptive data. This study was 

chosen because it includes both qualitative and quantitative data, which the proposed study's 

instruments require. 

 

 



19 
 

 

3.4 Target Population 

Target population refers is the whole group of people or items that chosen by the researcher for 

his or her investigation, according to Kothari (2013). This study targeted all primary schools in 

North Eastern Kenya and the personnel involved in the implementation of CBC including 27 

headteachers, 335 teachers, 2 QUASOs, and 1 Education Officer. 

Table 3.1 Sampling Frame 

 

Target Total population Sample size Percentage % 

Headteachers 27 14   50 

Teachers           335      100    30 

Total          362      114  

3.5 Sampling Procedures and Sample Size 

According to Gray (2009), a sample is used to generalize the traits being studied over the entire 

population. To arrive at the proper sample size for the study, an intentional and stratified random 

selection technique was used to obtain a representative sample size that represented the target 

group. Being secondary research, the researcher uses sampling methods relevant to secondary 

research techniques. The writer reviewed past research done on the topic which encompassed a 

diverse group of educational stakeholders varying in age, academic qualification, and 

professional advancement.  

The sample size included 14 headteachers, 100 teachers, 1 education officer, and 2 Quality 

assurance officers. According to Callejo and Viedma (2005), five secondary quantitative 

research methods are popularly used in secondary research including: data available on the 

internet, government and non-government sources, public libraries, reports by education 

institutions, and sources of business information e.g. local newspapers, televisions etc. in this 

research, internet sources will be widely used with the analysis of various studies done on the 

topic being analyzed. Additionally, the researcher uses information from local television and 

newspapers to provide a wider range of the study. 
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3.6 Instruments of Research 

Questionnaires, interview schedules, observational forms, and test scores are the most 

prevalently utilized mechanisms in social sciences, Mugenda and Mugenda (2003). 

Questionnaires are useful because they allow you to collect a lot of data from a broad group of 

people in a short amount of time yet they allow the researcher to get into considerable detail into 

the topic under investigation (Mwanje, 2001). To obtain information from headteachers, 

teachers, education officers, and quality assurance education officers, the study 

employed questionnaires and structured interviews. 1,2,3,4 and 5 were the five portions of 

instruments used.  

Section 1 included demographic data such as academic qualifications, age, years of teaching 

experience, and gender. Section 2 gathered data on teachers' career development including in-

service training, specific courses for CBC implementation, degree of certainty in teaching the 

curriculum, and readiness to handle the curriculum. Section 3 focused on the availability of 

teaching material like textbooks, teaching guides, audio-visual, and ICT equipment. Monitoring 

and evaluation are covered in Section 4, while teachers' attitudes toward competency-based 

curriculum implementation are covered in Section 5. 

3.7 Validity of Instruments 

According to Mugenda & Mugenda (2003), validity refers to the accuracy and significance of 

assumptions made from study results. As a result, validity refers to how precisely data analysis 

results reflect the subject under inquiry. The researcher solicited feedback from peers, other 

researchers, and supervisors to ensure that the proposed research tools were content valid. 

3.8 Dependability of instruments 

The degree to which a specific measuring technique generates consistent results across a series of 

trials is referred to as instrument dependability, according to Orodho (2004). To determine the 

instrument's dependability, the researcher used the test-retest procedure. The responders in the 

pilot research were given the instrument. The researcher assessed and linked the responses from 

the questionnaires filled out by respondents using Pearson's correlation coefficient after receiving 

them.   
                

√                 
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This was aimed at establishing if the responses from questionnaires were consistent. The 

calculated r-value was 0.83. (r) has a value between -1 and +1. When the correlation coefficient 

is close to -1, the two variables have a strong negative association, and when it is close to +1, the 

two variables have a high positive correlation. When (r) is near 0 on either the positive or 

negative side, the variables have little or no relationship (Orodho & Khatete, 2016). When the 

coefficient correlation between the two tests was 0.83, the study regarded the instruments to be 

reliable. 

3.9 Research methodology 

Kassu (2019) defines research technique as "the path via which researchers must conduct their 

research." It shows how these researchers formulate their problem and objective, and how they 

present their conclusions based on the data gathered during the research period. According to 

Creswell (2002), conducting educational research entails using either qualitative or quantitative 

research methodologies in addition to following the major processes in research. 

On certain issues and concerns, qualitative or phenomenological research methods are utilized to 

gain a better understanding of the reasons, viewpoints, and motives. Semi-structured or open-

ended structural procedures are examples of these research methods. There are no hypotheses to 

guide the researcher, thus existing events are appraised in their natural situation and viewed from 

the participants' perspectives. The findings are descriptive rather than prescriptive. The sample 

size is usually small, and the researcher spends a lot of time with the participants. Mack et al. use 

interviews, questionnaires, secondary research, and focus groups to obtain data in this kind of 

research (2005). 

Quantitative or numerical studies on the other hand are statistical. In this kind of study, 

according to Morrell & Carroll (2010), you start from a general to a specific phenomenon. These 

designs include experimental design, observation studies, correlational studies, descriptive 

quantitative studies, and survey research. Usually, data is presented quantitatively in this context, 

and it can be used to describe length, size, amount, duration, price, etc., Jovancic (2020). 

Secondary research is a form of study that employs previously gathered data or secondary data. 

To improve the research's overall efficacy, existing data is gathered and summarized. This type 

of analysis necessitates the collection of quantitative data from current data sources such as the 
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Internet, government resources, libraries, research publications, and so on. As a result, secondary 

research can validate data obtained from primary quantitative research. It also helps to enhance, 

test, or refute previously gathered data, according to Wood (1964). 

3.10 Data collection 

Data gathering in secondary research can take three forms: using a secondary data set alone, 

integrating two secondary sets of data, and blending secondary and primary sets of data. This 

study is based on a paper by Abdullahi'(2019) as well as other scholarly articles on the subject.  

Before going to the field in the primary study, the researcher got a letter from the department of 

educational administration and planning, which he used to submit to the National Council for 

Science and Technology for research approval. The principals granted permission to conduct 

research at the schools. The researcher received the completed questionnaires almost 

immediately after sending them out. The researcher made appointments with the headteachers, 

education officers, and quality assurance officers to administer the surveys. 

3.11 Data analysis 

Quantitative and qualitative data were collected using questionnaires and interview schedules. 

Information analysis was used to examine qualitative data from personal interviews and open-

ended questionnaire questions and organize them into themes. Quantitative data was coded and 

analyzed using the Statistical Package for Social Sciences (SPSS). The results of the data 

analysis were presented using tables and graphs 

.3.12 Ethical considerations 

Matula et al (2018) describes ethical considerations an intangible set of ideas, rules, and 

institutional structures that assist establish and managing scientific activity is referred to as 

research ethics. Before commencing his study, the researcher sought the consent of the 

participants of the study. He explained to them why he was carrying out the study, why the study 

needed to be done, and also why he chose them to participate in it. The researcher also let them 

know that their identity and personal information would be kept in confidence. 
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CHAPTER 4 

DATA ANALYSIS AND INTERPRETATIONS 

4.1 Introduction 

Data analysis is a method for gathering and organizing data to extract useful information from it. 

Without a doubt, the most important aspect of research is analyzing of data. Poor data analysis 

produces incorrect results, which do not only curtail the study's legitimacy but also deem the 

study's conclusions irrelevant. To guarantee that your findings are useful and helpful, carefully 

select your data analysis methodologies, Humans of Data (2018). 

This chapter focuses on analyzing, presenting, and interpreting data gathered by surveys and 

personal interviews. Tables and graphs are used to present the findings. According to the study 

objectives, this chapter shows the findings of the data collected and analyzed presented in tables 

and graphs. 

4.2 Research questions 

i. How does teacher professional development affect competency-based curriculum 

implementation in government primary schools of North Eastern Kenya? 

ii. How do instructional materials influence competency-based curriculum implementation 

in government primary schools of North Eastern Kenya? 

iii. How do monitoring and supervision affect CBC implementation in primary schools of 

North Eastern Kenya? 

iv. How does the teacher's attitude affect the implementation of competency-based curricula 

in public primary schools of North Eastern Kenya? 

4.3 Interview and Questionnaire return rate 

The response rate is seen as a key indicator in judging the survey's quality, Adey and 

Cornelius (2016). As a result, the researcher distributed 100 questionnaires to instructors 

and14 to heads of schools. He also set interview schedules with one Quality Assurance 

Officer and two Education officers. The return rates questionnaires for all types of 

respondents are summarized in Table 4.1. 
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Below is Table 4.1 which summarizes which shows the questionnaire return rate. 

 Table 4.1 Questionnaire return rate 

Respondents Sample Returned rate % of Return Rate 

Headteachers 14 14 100 

Teachers 100 100 100 

 

Total 

 

114 

 

114 

 

 

The table indicates a 100% return rate of questionnaires from both teachers and headteachers. 

The interviews were also conducted successfully. This return rate shows the credibility of the 

study. 

4.4 Respondents demographic information 

To understand the dynamics in terms of age, gender representation,   professional qualification, 

and experience, the demographic information of the respondents in this study was sought to 

determine the characteristics of individuals who were involved in the research. 

Table 4.2 indicates the gender of the respondents  

Gender Teachers % Head Teachers % 

Male 26 26 10 71.4 

Female  74 74 4 28.6 

Total 100 100 14 100 

The table above depicts how teaching in pre-primary classes is dominated by female teachers. 

This agrees with a study by Chebii (2014) in Kericho County, Kenya, who found out that 97% of 

those teaching in Pre-schools are female. On the other hand, 71.4% were male. This disparity 

highlights gender imbalance in school leadership. 
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4.4.1 Age of Respondents  

The age of respondents would help the researcher to link the willingness to adapt to 

change towards the new curriculum system. 

 

Table 4.3 Age groups of respondents. 

  

Categories Teachers Head-teachers 

 

 F (%) F (%) 

20 – 30 years 30 30.0 1 7 

31 – 40 years 42 42.0 3 21.5 

Above 40years 28 28.0 10 71.5 

Total 100 100.0 14 100.0 

 

Table 4.3 above shows that most teachers are between the ages of 31-40 years while 

71.5% of headteachers were above 40 years of age. This indicates that most schools were 

headed by older teachers. 

4.4.1  Academic qualifications of the Teachers 

To determine their academic qualification, teachers were asked to highlight their highest 

academic qualifications by indicating the appropriate spaces provided on the table. This was a 

preserve for diploma and degree holders. The findings are in figure 4.1 below. 
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Figure 4.1 Academic qualifications of teachers 

From the table above, 56% of teachers were diploma holders, 17% were certificate holders, and 

15% were degree holders. As a result, pre-primary teachers have the minimum qualifications 

needed to impart knowledge to pre-primary students. 

4.4.3 Academic qualifications of headteachers 

The researcher found out that 57. 1% of headteachers had diplomas while 28.1% were degree 

holders. This indicates that their qualification was below average to be in a school leadership 

position. 

4.2.1 Teaching Experience 

The researcher also requested the teachers and headteachers to mention the years that 

they had been teaching. Responses are summarized and presented in the table 4 below. 
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Table 4.4 Teaching experience 

 

N0 of years 

 

Teachers 

 

 

% 

 

Head-teachers 

  

% 

 

0-5 

 

44 

 

47.0 

 

             1 

  

7.1 

 6-10 27 27.0              1 
 

7.1 

11-15 16 16.0              2  14.3 

16-20 5 5.0              8  71.1 

Above 21 8 8.0    

 

From the table above, 71% of headteachers have been in leadership positions for between 16-20 

years, a clear indication that they were well placed to understand the issues which affected the 

execution of CBC. 27% of teachers have an experience of over 5 years. According to Fullan 

(2001), certain educators are more competent and have a greater sense of efficacy as a result of 

their past encounters and stage of career, which drives them to act quickly and persevere in the 

effort required for successful implementation. Practice allows a teacher to develop unique 

desirable characteristics such as adaptability, effective use of teaching aid materials, and the 

capacity to confidently deal with a class. As a result, teachers with extensive teaching experience 

can help students discover their strengths and skills. The researcher however noted that the 

majority of the teachers had not acquired as much experience in the profession and were likely to 

lack the skills required to implement the competency-based curriculum. 

4.5 Demographic data of quality assurance officers and Education officers 

The two education officers were male and female whose professional experience was 

between 6 and 8 years. When asked what training programs they had attended to implement 

the competency-based curriculum in public pre-primary schools they indicated that they had 

attended instructional materials management training. The officers also noted a relevant 

course that he took in the last two years called Senior Management Course, which equipped 

them to execute the competency-based curriculum. 
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According to the study, the education officer was a male who had worked as an education 

officer in Garissa Municipality for between 6 and 8 years.  

4.6 Teachers Professional Development and implementation of CBC in public pre-schools 

The study's first goal was to determine the impact of teachers' professional development on 

competency-based curriculum implementation in public pre-schools. The quality of a teacher 

has a significant impact on a student's progress and helps to achieve the goal of increasing 

school effectiveness. The study required the teachers to state whether or not they had 

attended training on the implementation of the competency-based curriculum. 

Below are their responses. 

Table 4.5 Teachers' response on whether they attended any special course for 

implementation of the competency-based curriculum 

Response Frequency percentage % 

 

Yes 32 32.0 

No     68    68.0 

 

The table above depicts that the majority of the teachers (68%) had not received any special 

training regarding CBC implementation. According to Abdullahi (2020) quoting Moumouni (1998) 

effective training enables a teacher to develop their ability and interest in teaching. 

The researcher also sought to find out whether headteachers had well-trained teachers for 

CBC implementation in their schools. Below are their summarized responses as indicated in 

Table 4.6. 

Table 4.6 Teachers' response on whether they attended in-service training 

  

Response Frequency  Percentage 

Yes  67 67.0 

No 
 

33 33.0 
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From the table above, 67% of teachers had attended in-service training for the implementation of 

the competency-based curriculum. This study agrees with Ondimu (2018) who found that 98% of 

teachers had been trained to handle CBC. 

Table 4.7 Teachers response on if they were well equipped to teach CBC 

Level of agreement Frequency percentage % 

Strongly agree 15  15.0 

Agree 51  51.0 

Not sure 14  14.0 

Disagree 12  12.0 

Strongly disagree 8   8.0 

According to table 4.7, (15%) strongly agreed and (51%) agreed to make up the majority (66%) 

of the respondents, whereas (14%) were unsure, (12%) disagreed, and 8% severely disagreed. 

This is consistent with the findings of Ondimu (2018) study on teachers' preparedness for 

implementing CBC in private pre-schools in Dagoreti, Nairobi, which found that the majority of 

pre-primary teachers (66.6 percent) were ready to implement the competency-based curriculum 

despite numerous challenges. 

Table 4.8 Response of headteachers on their preparedness to implement CBC. 

Level of agreement Frequency percentage % 

Strongly agree 14  14.0 

Agree 42  42.0 

Not sure 28  28.0 

Disagree 8   8.0 

Strongly disagree 8   8.0 

According to the table above, 14% strongly agreed and 42% agreed. Those who highly agreed 

and those who agreed made up the majority (56%), while those who were not sure, disagreed, 

and severely disagreed made up the remaining 44%. This suggests that the majority of 

headteachers were well-prepared to undertake competency-based education.  
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Trained teachers, according to Newstrom and Davis (2002), do make a difference in terms of 

student accomplishment. 

4.7 Instructional resources and their effect on the implementation of CBC. 

The study's second goal was to look at the impact of instructional resources on the adoption of 

the competency-based curriculum in public preschools. 

Table 4.9 Availability of instructional resources according to teachers  

Resources Strongly Agree 

     F          % 

    Agree 

     F       % 

Not Sure 

     F       % 

Disagree 

     F       % 

Text Books     19       19.0 51       51.0 6       6.0 24       24.0 

Teachers Guide Books     29       29.0 38       38.0 3       3.0 30       30.0 

ICT Equipment     19       19.0 19       19.0 16       16.0 46       46.0 

Audio-Visual Equipment       4         4.0 17       17.0 19       19.0 60       60.0 

N =100       

 

From the above table, 51% of teachers, the majority ascertained that, textbooks were available in 

their schools. 19% agreed strongly, 6% were not sure while 24% strongly disagreed with not 

having textbooks in their schools. 

About ICT equipment, 36% of teachers agreed to their availability, 16% were not sure, while 

46% disagreed. 

Betty (2006) discovered that educational quality is directly influenced by the availability and 

suitability of teaching and learning resources. Inadequate learning materials have a negative 

impact on a teacher's ability to use effective teaching approaches. According to the findings of 

the study, the schools had teaching and learning materials such as textbooks, teacher's guides, 

and ICT equipment. They lacked the necessary audio-visual tools though. 

The headteachers gave the following responses concerning the availability of instructional 

materials: 
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Table 4.10 Availability of instructional resources according to the headteachers 

Resources Strongly Agree 

     F          % 

    Agree 

     F       % 

Not Sure 

     F       % 

Disagree 

     F       % 

Text Books     10       71.4 4       28.6 0       0 0       0 

Teachers Guide Books       5       35.7 8       57.1 0       0 1       7.1 

ICT Equipment       3       21.4 6       42.9 0       0 5       35.7 

Audio-Visual Equipment       0         0 3       21.4 0       0 11       78.6 

N =14       

From Table 4.11 majority of the headteachers (71.4%) strongly agreed with the availability of 

textbooks in their schools while (28.6%) agreed. Those who agreed to the availability of a 

teacher's guide were 57.1%. 42.9% of headteachers agreed to the availability of ICT equipment 

in their schools while 35.7% disagreed. The majority of the headteachers indicated that the 

Audio-visual equipment was not available in their schools. 

4.8 Monitoring and evaluation and implementation of CBC in public primary schools 

The study's third goal was to look into the impact of monitoring and supervision on competency-

based curriculum implementation in public pre-schools. The act of managing or monitoring the 

proper execution of a given mission by others is known as supervision. Supervisory activities in 

the school system include all efforts done by appointed school administrators to provide 

leadership to teachers, other educational employees, and students in the enhancement of 

instruction. According to Akitunde (2007), primary school principals must oversee curriculum 

implementation and offer sound suggestions on programs that will improve teaching and learning 

in their classrooms. The researcher sought to know if teachers' attendance was evaluated by their 

head instructors. 
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Table 4.11: Teachers' response on whether headteachers check their attendance 

Response  Frequency  Percentage % 

Daily   18   18.0 

Weekly  25   25.0 

Termly   57   57 

From the findings in the table above, 57% of the teachers confirmed to be assessed termly by 

their headteachers. 25% confirmed weekly assessment while for 18% of the teachers, the 

assessment was done daily. 

Table 4.12 Teachers' response regarding evaluation by QUASO 

 

Response Frequency Percentage % 

 

Daily 0 0.0 

Weekly 5 5.0 

Monthly 77 77.0 

None of the above 18 18 

 

From the table above 77% of the instructors confirmed that QUASOs supervise them every 

month while 5% responded that supervision was done on weekly basis. 

Teachers were asked whether they were advised on areas that needed improvement by the 

QUASO and here are their responses as presented in Table 4.13  

Response Frequency percentage % 

 

Yes 72 72.0 

 

No 

 

28 

 

28.0 
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From their response in table 4.13 above, the majority of the teachers (72%) were informed on 

areas in which they needed to improve. 

Table 4.14 below shows how headteachers responded to whether QUASO visited their 

schools. 

Response Frequency percentage % 

Daily 0 0.0 

Weekly 0 0.0 

Monthly 13 92.9 

None of the above 1 7.1 

 

92.9% of the headteachers confirmed supervision of their schools by QUASO every month while 

one of them said that supervision has never occurred in their school.  

After supervision, the headteachers must be informed on areas to improve by the QUASO, here 

was their response on whether this happened. 

 Table 4.15 Headteachers replying to whether the QUASO advised them on areas that 

needed improvement. 

Response Frequency percentage % 

 

From table 4.16 above it is evident that the QUASO gave feedback to areas that needed 

improvement as 85.8% of headteachers bore witness to it. 

 

 

Yes 12 85.8 

 

No 

 

2 

 

14..2 
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4.9 Attitude of Instructors towards the Competency-based curriculum. 

The study's fourth goal was to determine the impact of teacher attitudes on CBC execution. 

Teachers are a crucial element in influencing how schools adapt to curriculum policies (Porter, 

2015). This is dependent on their attitude toward the program and how they view it. Table 4.16 

summarizes and presents the responses received. 

Table 4.16 Teachers reply on their level of motivation for implementation of CBC. 

Response    Frequency  Percentage % 

Yes    59   59.0 

No    41   41.0 

From their responses in table 4.16 above, most teachers affirmed to being motivated to 

effectively execute CBC. 

Headteachers were asked whether they felt motivated enough to implement CBC, and below is 

their response as presented on table 4.17 below 

Table 4.17 Headteachers' response of their motivation towards implementation of CBC. 

Response    Frequency  Percentage % 

Yes    9   64.3 

No    5   35.7 

According to the statistics, 64.3 percent of headteachers stated they implemented CBC well and 

with motivation, while 35.7 percent said they were not inspired. They were then asked to explain 

why they were unmotivated. Some headteachers complained about low compensation and too 

much work, while others complained about lack of incentives and promotions, while yet others 

complained about a lack of expertise in competency-based curricula. Some blamed their lack of 

enthusiasm on the parents' lack of participation, personnel shortages, and inadequate 

administration. Reis et al. (2000) note that the motivation of teachers can be improved by having 

sufficient educational policies and administration in terms of reasonable compensation and 

financial rewards corresponding with the work they accomplish. 
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On asking the teachers about their perception of the Competency-based curriculum, here are their 

responses. 

Table 4.18 Teachers' response on their perception towards the Competency-based curriculum. 

Response    Frequency  Percentage % 

Positive    61   61.0 

Negative    39   39.0 

Table 4.18 above indicates that a majority of the teachers had a positive perception of the CBC. 

Though they were the majority, it is still worrying seeing that close to 40% of the teachers 

showed a negative perception of it considering that they are the ones who are expected to ensure 

its successful implementation. 

The headteachers gave responses on their perception of CBC as presented in table 4.19 below. 

Table 4.19 Headteachers' response on their perception of the CBC. 

Response    Frequency  Percentage % 

Positive    8   57.2 

Negative    5   42.8 

 

Most of the headteachers’ perception of the curriculum was positive. However, 42.8% is a huge 

number to perceive the curriculum negatively considering that the headteachers are expected to 

guide their teachers in implementing the curriculum and most especially to lead by example. 

This shows that their schools' execution of the curriculum may not be successful. 
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4.10 Challenges facing execution of the CBC 

Instructors were requested to write down any obstacles they found during the execution of CBC 

by the researcher. Inadequate specialized courses of training and limited in-service training are 

some of the issues listed by the respondents. This is supported by KICD (2018), stating that 67% 

of the teachers had not received ICT training. Because competency-based education is ICT-

driven, this was not a good reflection. Others cited a lack of teaching resources and teacher 

illiteracy in terms of ICT competence. 

4.11 Possible solutions to the issues affecting the execution of CBC 

Teachers proposed that pre-primary schools be supplied with suitable instructional tools, such as 

ICT and audio-visual technology, to improve the implementation of a competency-based 

curriculum. Headteachers suggested that employing teachers with adequate knowledge and 

training in CBC would go a long way in ensuring its effective implementation. 

 The study found that school headteachers execute competency-based curricula in their schools, 

but that several factors hampered implementation. Some of the headteachers proposed that 

trained teachers with sufficient experience be employed in the schools. They also recommended 

that pre-primary schools be supplied with suitable teaching tools, such as ICT and audio-visual 

equipment, to improve the execution of competency-based curricula in schools. 
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CHAPTER 5 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

5.1 Introduction  

The study's summary is presented in this chapter on the institutional-based issues affecting the 

effective execution of the CBC. Also presented are conclusions and recommendations for future 

studies. 

The study was conducted in Garissa Sub-County and it involved teachers, headteachers, a 

Quality Assurance Officer, and educational officers. the target group was all educational 

stakeholders of North Eastern Kenya 

5.2 Study findings summary 

The study aimed at looking into the institutional-based factors that hinder the execution of CBC 

in public schools of North Eastern Kenya. 

 The study sought to answer the following questions: 

RQ1. How does teacher professional development affect competency-based curriculum 

implementation in government pre-schools in North Eastern Kenya? 

RQ2. How do instructional materials influence competency-based curriculum implementation in 

government pre-schools in North Eastern Kenya? 

RQ3. How do monitoring and supervision affect CBC implementation in pre-schools of North 

Eastern Kenya? 

RQ4. How does the teacher's attitude affect the implementation of the competency-based 

curriculum in public preschools in North Eastern Kenya? 

The study employed a descriptive survey design to collect both qualitative and quantitative data 

as part of its research approach. 

A total of 14 head teachers, 100 instructors, two education officers, and one quality assurance 

officer were involved in the study.  
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All of the surveys were returned. Gender, age, professional qualification, and other demographic 

characteristics of the responders were considered.  The bulk of the teachers was under the age of 

40, whereas the headteachers were above 40 years. Despite a large number of female teachers in 

the teaching profession, the researcher realized that male principals outnumber female principals. 

5.2.1 How does professional development of teachers affect the implementation of CBC 

The study's initial goal was to examine the impact of teachers' career development on 

competency-based curriculum execution. The majority of pre-primary teachers (68 percent) had 

not taken specialized training on CBC implementation. This suggests that teachers do not receive 

regular refresher courses to introduce them to new skills necessary for efficient curriculum 

implementation. Benson (2012) quoting Moumouni (1998) believes that good training is 

essential in helping a teacher improve his or her enthusiasm and aptitude to teach. 

After acquiring new teaching techniques through professional development, educators can return 

to the classroom and adjust their lecture methods and curricula to better meet the needs of their 

students. However, because these changes are normally made gradually, they are difficult to 

assess. Teachers are exposed to new delivery methods, evaluation styles, and record-keeping 

systems as a result of their education, allowing them to be more efficient in their presentations 

and course evaluations. 

 5.2.2 How does the attitude of teachers influence the implementation of CBC 

 The researcher's second goal was to determine the impact of the teacher's attitude on a 

competency-based curriculum. Despite the difficulties they had faced in its implementation, the 

majority of the teachers (57%) had a good attitude while 39% had a negative opinion toward its 

implementation. Though the majority of these teachers' perception of CBC was positive, it is 

worth noting that those whose attitude was negative could hinder the successful implementation 

of the curriculum especially since they are the ones charged with the responsibility of its 

execution.  
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5.2.3 How instructional resources affect CBC implementation 

The researcher's third goal was to determine the impact of instructional resources on 

competency-based curriculum implementation. The availability of textbooks was endorsed by 

70% of respondents. In regards to ICT equipment, the results suggest that half of the respondents 

had access to it. The audio-visual resources were unavailable for 60% of the respondents. This 

means that public pre-schools have sufficient teaching and learning materials in the form of 

textbooks and instructor guidebooks, but average ICT equipment. The schools, on the other 

hand, lacked proper audio-visual equipment. 

5.2.4 The effect of monitoring and supervision on the implementation of CBC 

The study’s third goal was to evaluate how monitoring and supervision affected the competency-

based curriculum's implementation. According to Jonyo and Jonyo (2017), primary school 

principals must oversee curriculum implementation and provide sound suggestions on programs 

that would improve teaching and learning processes in their schools. According to the study 

findings, 57 percent of instructors asserted that headteachers evaluate their performance on a 

termly basis. Regularly, quality assurance officials were discovered to inspect pre-primary 

institutions and advised instructors on areas where they needed to improve. 
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5.3 CONCLUSION  

Teachers are a key asset in the implementation of competency-based curricula, according to this 

study. Teachers' professional development is critical because if they are not fully prepared with 

the curriculum's material, their presentation to students would be improper, adversely harming 

their performance. Their perspective about a curriculum has a big impact on how well they learn. 

As a result, it is critical that teachers' input be sought and taken into account during the 

curriculum revision process. According to Bantea and Anghelache (2012), teachers' attitudes are 

critical for effective teaching and have an impact on student achievement. As a result, instructors 

make instructional judgments mostly based on their attitudes and views about their positions in 

school. 

Teachers must be supervised and monitored to ensure that they are properly trained, and any 

disparities must be handled swiftly to guarantee that curriculum implementation is successful. 

Supervision and pedagogical help go hand in hand. Rather than focusing on the content of the 

curriculum or learning activities, this focuses on how teachers implement them to facilitate 

optimal cognitive and academic growth. Students with teachers who focus on higher-order 

thinking abilities, provide consistent, timely, and process-oriented feedback, and work to 

improve students' language skills are more likely to succeed, Ariska (2021). 
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5.4 Recommendations 

The researcher makes the following recommendations from the study findings: 

 The government should ensure adequate instructional learning resources, such as ICT 

equipment and audio-visual resources are available in schools. Furthermore, instructors 

should have specialized training in ICT skills to execute a competency-based curriculum. 

 The Kenya Institute of Curriculum Development (KICD) should involve more teachers in 

the curriculum transformation procedures to foster favorable attitudes among educators in 

preparation for the curriculum implementation. 

  The Ministry of Education should provide in-service training to teachers in primary 

schools to improve their competency in implementing the CBC. 

 The Teachers Service Commission should make it mandatory for all teachers to 

participate in in-service competency training every three years before being promoted to 

the next grade. This would allow them to refresh their knowledge of competent 

pedagogical abilities in curriculum execution. 

 To ensure the efficacy of instructors' performance, school heads and quality assurance 

officers should regularly supervise their performance and offer advice on change where 

necessary.  

5.5 Suggestions for further research 

 In the future, research should focus on upper grade and junior secondary classes. This 

will provide a better understanding of the difficulties in implementing the CBC in 

higher grades of learning. 

 • While this study primarily focuses on institutional-based issues influencing execution of 

CBC, future research should include challenges faced by learners, parents, the 

government, and others outside of the school setting. 

 Since this study mainly focuses on Garissa County, future studies should focus on other 

parts of the country to establish the challenges being faced in those areas. 
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